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The presentquestionnairdasedstudyexanines379Gr eek t eacher sd percepti
about professional satisfaction and dissatisfactiocording to the results,

teachers are professionally satisfied when they, firstly, feel able to effectively

establish behaviour and communication rules in their stasms, secondly,

respond to studentsd expectations and <cooper
administration, thirdly, are supported by colleagues and educational services and,

fourthly, share experiences in a collegial atmosphere. Job dissatisfactitme on

contrary, is reported to derive firstly from Curricula restrictions, secondly from a

lack of specialized knowledge about teaching, and thirdly from the lack of a

reliable assessment procedure.

Key Words professional satisfactiondissatisfaction,secadary education Greek
teachersteaters

INTRODUCTION

Despite six decades of international research on causes for teacher professional
satisfaction and dissatisfaction there is not an integrated, coherent and unanimously
accepted definition of the relevaiterms. Hesitation to construct a clear, cohesive and
consistent definition of job satisfaction is probably due to the wide range of ipiapla
conditions and factors (either intrinsic or extrinsic) and personality traits which have
been reported to corlate with the development of a positive a negativeattitude
towards the teaching professiobaflingHammond, 2003; Hoy, Swtdand, & Smith,
2002;Robbins & Judge, 20)5However, relevant researchembylas & Rpanastasiou,

2005; 2006) has shown thafor the majority of teachers, professional satisfaction
derives from a belief that they can make a contribution to society, ippegtonities to

work collaboratively with colleagues, receive remuneration for their work, working
hours and holidays, whicire considered to be favourable when compared to other work
benefits Giniscalco, 200R
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86 Professional Satisfaction of Secondary Education Teachers ...

Moreover, it has been reported (Eliophotdenon & AthanasoukiReppa, 2011;
Edwards, Green, & Lyons, 20P2hat teachers experience feelings of professional
satisfation when they deal effectively with parents, students and community members,
when they actively participate in decision making and when teachers are supported by
specialised mentors and are encouraged to attend orientation and professional
development mrgrammes. Siitarly, researchers (Fryer, 21,0Rlassen & Chiu, 2010)

have shown that teachers tend to feel more satisfied whenever they are assisted in
dealing with traibling student behaviour amthen such assistance is provided in a work
setting where mprocal relationships with colleagues, paremtsd students are
developed. Such raionships seem to make teachers feel safe, acceptesgatisfied,

which probably gplains why, as Eren (2015) have shown, such teachers are eager to
participate in learmig communities where they share teaching experiences, collaborate
to solve classroom problems and develop effective teaching practices. In similar
productive environments teachers tend, as Klassen and Tze (2014) have confirmed, to
display persistence indehing despite obstacleShey also tendo feel motivated in
dealing seriously with even the most challenging students, eitheptdwgh-achievers,
experiencinga satsfaction in contributing to the constructive development of human
personalities(Day, Kington, Stobart,& Sammons 2006 Hastings& Bham 2003
CorneliusWhite, 2007). These pilsi ve experiences seem to contribu
sense of wellbeing which sequetiifainfluences motivation, job commitment, morale

and retentiorfKlassen, Yedelen, & Durksen, 2013; Rhodes, Nevill, & Allan, 2004).

In addition,Clement and Vandenberghe (200Bjen (2015)andVegas and Umansky
(2005) have reported that professional satisfact
of personal responsibilityof student achievemerithis makes them work zealously to

bring about positive outcomes in student learning and reduce negative ones, especially
in cases where productive collaboration with the students and with their parents has been
secured(Lam & Yan, 2011). On the other handCooper, Carpenter, Reiner, and
McCord (2014) reported interesting connections between professional feelings of
satisfaction and various personality traits such as extroversion (friendliness,
assertieness, cheerfulness), agreeabks (altruism, cooperation), openness to
experience  (imagation,  artistic  interests,  adventurousness)Moreover,
conscientiousness (orderliness, ifilihess, sefdiscipline) and neuroticism (anxiety,
anger, depression, and vulnet#i)j were reported tdoe highly related to professional
dissatisfactionKokkinos, 2007;Rivkin, Hanushek, & Kain, 2005Regardingteacher
professional dissatisfaction, it has been repoifgembylas& Papanastasio2006) that
negative feelings areelated to current socigbroblems (such as unemployment,
financial crisis, or the growth of mutultural societiespnd student failure, as regards
academic achievement$hey are also related the lack of discipline, the lack of
respect, statuand recognition from society,gtedlu c at i onal systemdés centrali :
to bureaucracy, inflexible hierarchy, and sehfent teacher subjugation), and poor
teacher evaluation and promotion prospe@sanielson & McGreal, 2000Parker,
Martin, Cdmar, & Liem 2012).

The complexity of e abovementioned factors which have been reported to have a
positive or negative i mpact s3on expleansdpher sd feel in
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itself rather clearly why for developing countries like Greece teacher job satisfaction and

dissatisfaction @ so difficult to monitor, record or measure. The Greek authral

system could be described as conservative and inflexible (Koutrouba, 2012). Despite

minor reforms during the last few decades, the exclusive, strict academic orientations of

the Curicularemain unaltered and hightlemanding Georgiadis, 2007Koutsourakis

2007; Traianou, 20Q9 In contrast, affective or social objectives in education are

underestimated in a teackmgntred learning process where students are expected to

assinilate, at arapid pace, massive quantities of knowledge, in order to use it as a

valuable social acquisition or weapon for social advancement, survival or prevalence in

an extremely compiive job market (Ifanti, 2007 Saiti, & Mitosili, 2005. Greek

teachers seemo feel professionally obliged to equip their students with all the necessary

academic qualifications, especially in an era of financial crisis and resulting social and

professional insecuritylfanti & Fotopoulou, 2011)Ther strenuous efforts, howeven
respond to theirsl ent s®d growing needs for knowledge and
collegial, human working environment undalply hasa considerable impact on their

feelings of professional satisfaction or dissatisfactigoutrouba & Christopoulos,

2015; OECD, 2016 The present study aims at examini@geek seondary education

teachersdé6 perceptions as regards the factors t
feelings of professional satisfaction and the factors which are considered to be

responible for negative feelings of job dissatisfaction.

METHOD

During 20142015, 379 high school teachersvho worked in 50secondary education
schoolsin Athens and its suburtand were selected with criteria regarding national and
local ratios of teachewo-studeits and student®-school populations, and soeio
economic features of school settings) were asked to participate in the survey by filling in
a questionnaire wit3 closeended questionfollowed by precoded repliesSix of

these questions prompted tharficipants to provide information about personal profile
and professional backgrountifloreover,37 special questions (which are presented as
variables 137 in tablel, followed bynominal fivepoint Likerttype scales) referred to

t eacher so6 quethelr gob satistactien arad ldissatisfaction. The researchers
utilised research findings @liophotouMenon and AthanasouReppa (2011)Ho and

Au (2006),Klassen, Yerdelen, and Durksen (201Bhodes, Nevill, and Allan (2004),

and Zembylas and Paparasiou (2006) to construct the questionnaire of the present
study, given the fact that the international research could not provide them with a ready
to-use instrument including all the aspects the researchers wanted to eXeonitiee
elaboration of thedata and the statistical analysis Predictive Analytics Software
[PASW] Statistics 21 was used while, for the factor analysis, Principal Component
Analysis [PCA] with Varimax rotation extraction method was employed to identify the
main factors affectingteaher sé f eel i ngs of professional sati s
The significance level of the statistical tests performedtivag.01.

Parti clrgfilant s’

Sixty one percent of the 379 participants were women, V@8ileercent were men. The
working expeience of the majority of them (31.8%) ranged from O to 10 yé&&tg,
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percent of the participants were aged from 36 to 55 years, while 46.8 percent had over
16 years of service in school. Moreover, the overwhelming majority (74.3%) of the
participants dichot possess any postgraduate degree in Education.

FINDINGS
SpecialQuestions

Variables 114 of tablelpr esent teachersé responses to quest.i
on factors negatively affecting their feelings of professional satisfaction. These

respoises seem to linkh muc hdé t o profesgioral digsatidfagtion to the

presence of htlass management problems and to tlsgiessful implicationsSuch

implications arethe development of professional anxiety and strain, the insufficient

developmentof resiience, and the diffusion of negative feelings in-auschool

personal life (variables 1, 2). In addition, feelings of dissatisfaction are reported to be

connected with the obstacles teachers face when they try wiwdffe disseminate

knowledg in classrooms where discipline is difficult to impose (variable 3).

Professional discontent is also attributed by teependents to the time they have to

spendin order to establish iolass atmosphere of cooperation (variableld}s also

attributedto the physical, mental and emotional exhaustion that derives from their effort

to attain studentsd interest amdgpmocessi vate their
(variable 5)

Moreover, for a majority of the participants job dissfatition isconnected to the lack

of time for either accomplishing Curricula objectives (variable 6), or femnoate

preparation for t he next dayods teaching (vari a
reported that they feel dissatisfied because they are not providiecmpportunities for

professional advancement or with incentives faréased productivity (variable 8). On

the contrary, they reported that 6slightlyd to
ensure them a decent life and it scarcely correspanttset difficulty and demands of

the teachingmf essi on (variables 9, 10) which is O6dmuch¢
socially deprecited (variable 11).

Finally, the participants linkedd mu c h 6 t o tealingd efr @dfessioyab

dissatisfaction topo bl ems i n t eac heabls d2), poethedaaknd | l'ives (Ve
specialised knowledge on pedagogy and teaching (variable 13), and to the inflexibility

of Curricula (variable 14)Variables 153 7 of the same table present tec:
to questions regarding their views on factors positively affecting their feelings of

professional sadfaction. These responses portray a teachervhou c hé t o 6 moder at el y &
is professionally satisfied when s/he has pr of ound knowl edge of each
personal skilandint er est s and corresponds effectively to
needs, expectations andjectives (variables 15, 16).

Other respondents reported that they feel professionally satisfied when their students
recagnise and appreciate teacher cdnition to their development and recompense the
teacher by actively participating in the learning process and by displaying decent
behaviour within the classroom (variable 17). Moreover, for the majority of the
respondents profsional satisfaction derivedrom the establishment either of a
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democratic irclass atmosphere or of behavioural and communication rules that have
been clearly defined from the beginning of the year (variables 18, 19). Job satisfaction

seems also to be | i nkuasdcoopetion wite thet pareantsher 6 s

(variables, 20, 21), while, in some cases, teachers avoid further communication and limit
themselves merely to informing parents
(variable 22).

Moreover, some teachers seem to fpedfessionally satisfied when the content of
Swllabi, Curricula, and teaching strategies remain unaltered for many years (variable
24). In addition, the opptunity firstly to implement in the classroom what has already
been learnt during undergraduatedsts, secondly, to conduct experiments, introduce
innovations, and implement cooperative and experiential learning is reported to
contribute to job satisfaction (variables 23, 25). Similarly, teachers report job
satisfaction in cases where they are alloteethdividualise their teaching (variable 26).
For a ngjority, also, of the participants professional satisfaction is linked either to the
development of psonal relationships with colleagues out of the school setting, and the
provision of ernotional supprt whenever a teacher faces a problem with his/her
students, or to the shiag of teaching experiences between colleagues (variables 27, 28,
29). School admistration is also reported to contribute to teacher job satisfaction; it is
expected to provideeichers with feedback about their pesfenal performance, and to
support them not only during teacksudent problems, but also during personal
problems or when they need a leave work (variables 30, 31, 33). It isxplsoted to
support lifelong leani n g, teacherso professional
teachersod llbvagudas® dloascsor 0 0o ms in order
(variables 32, 34). Finally, for a majority of the participants, a specialised mentor,
consultant or coalinator @n contribute to the development of job satisfaction feelings,
while other respondents eaqence professional satisfaction when the educational
authorities asess reliably teacher performance (variables 35, B6)vever,they feel

har mo

about t

devel opm

t

(o]

supp

satisfiedomostl i gtht alylbd twhen students participate

perfomance (variable 37).

Table 1

Teachersdé6 responses (in percentages) t
perceptions about professional satisfaction and dissatisfaction

= >
] ] S
My job satisfaction is negatively influenced due to: © > o g
5 £ 3 S >
=z 2 s} S 5
175) = =
1. Problems regarding classroom management during the current schc¢ 19.3 7.4 315 40.2 1.6
2. Stressful implications of imposing discipline (professionalietyxstrain 13  23.8 28.8 26.2 8.2

lack of calmness, insufficient resilience, diffusion of ateg feelings i
out-of-school personal life)

3. Obstacles to effective dissemination of knowledge caused by clas 13.2 17.7 31 356 2.6
management inadequacy

4. The fact that | spend too much time establishingléss atmsphere ¢ 22.5 13.2 259 363 2.1
cooperation, solidarity, studetd-student and studed-teache

acceptance
5. Physical, mental and emotional exhaustion duringhiegcin order t 16.7 14 34.4 30.2 4.7
attanthest udent s6 i nterest amibn mot
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6. Insufficient time provision to achieve official Curricula ottjees 13 19.6 36.2 27.2 4

7. Ti me spent at h o me for t he 1 135 169 37.3 27 53
subgquent kisure time loss

8. Lack of motivation for increased productivity and professi 24.6 15.9 23.3 28.8 7.4
advanement

9. Salary inadequacy to ensure a decent life 465 29.1 159 8.2 03

10. Salary inadequacy in corresponding to thdidifty and cemands of m 451 315 146 85 0.3
job

11. Social depreciation of the teaching profession 21 53 153 344 429

12. Personal life dissatisfaction (family/health problems, disorders regi 15.6 15.9 36.2 29.4 2.9
out-of-school human relations, fineial difficulties etc.)

13. Lack of specialised knowledge on pedagogy and teaching 16 6.3 214 435 27.2

14. Inflexibility of Curricula (restrictions regarding content, pace 9.5 24.3 299 265 9.8
knowledge transmission, task assignment, form of asee# etc.)
| am satisfied with my job when:

15.1 have a profound knowl edge ¢ 0.3 122 349 436 9
interests

16. 1 respond effectively to my aas 05 58 418 45 6.9
and objectives

17. My students recognise and appreciate my contribution to 08 7.4 32.3 48.1 114
development and reward me through active participation and ¢
behaviour

18. My students feel free to express different ideas or viewssipgpéo mine 0.5 29 151 52.9 28.6

19.1 establish strict rules of behaviour and communication from 2.4 13.2 32 405 119
begining of the year

20.1 met hodically cooperate with 63 27 317 265 85
achieements

21.1 methodically coopeate with parents to improve ste nt s 8 5 23 374 272 74
emotional attainments

22.1 of ficially inform par enements arl 16.1 209 254 313 6.3
behaviour, without establishing further commuatiien

23. | can implementn my classroom what | have learnt during undergrac 5.8 15.1 39.9 29.9 9.3
studies

24, Content of Syllabi, Curricula, and teaching strategies remaitiered fo 11.1 25.1 35.2 23.3 5.3
many years

25. | am given a free hand in experimentation/ innovatiomplementationc 1.3 15.9 36 346 12.2
cooperativeness/ experiential learning etc.

26. | am allowed to individualise teaching, to adapt official objectives t 2.1 11.6 33.1 408 12.4
stident s6 real potential, skills

27. | develp personal relationships with colleagues out of the schoolse 0.5 4.5 27 47.4 20.6

28. My colleagues support me emotionally when | face &lpmo with my 1.1 10 264 45 175
students

29.1 and my colleagues share teaching experiences to 1 1.1 6.3 22 46.6 24
professimal/teaching differentiations

30. The school administration provides me with feedback abou 7.7 20.6 379 23.5 10.3
professional performance

31. The school administration supports me when | face algmo with my 4 14 333 347 14
students

32. The school administration supports {leg learning and my professio 4.8 13.8 33 30.4 18
development

33. The school administration supports me when | face personal prc¢ 10.8 22.2 389 22.8 5.3
(family/health problems, financial diffidties, need for leave)

34.School administration encoura 159 56 513 24 3.2
classrooms to support experience sharing

35. A specialised mentor, consultant or coordinator monitors andverte: 17.5 20.1 29.4 27.2 5.8
to assist my daily work

36. Educational authorities assess reliably and objectively te 6.9 6.9 23.8 41.8 20.6
perfamance

37. Students participate in the assessment of teacherperice 29.6 313 198 122 7.1
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Factor Analysis

Twenty five of these variables were ssé=l, related in level of significandé= 1% to

the beliefs of the 379 secondary education teachers on factors affecting professional
satisfaction or dissatisfaction (ebfjuare independence tests were conducted). These 25
variables were as follows:

My job satisfaction is negatively influenced due to:

1.

2.

Stressful implications of imposing discipline (professional anxiety, strain, lack mheas,
insufficient resilience, diffusion of negative feelings in-oéischool persoal life)

Obstacles to effective dissemination of knowledge caused dgsrdom management
inadequacy

The fact that | spend too much time establishinglass atmosphere of cooperation,
solidarity, studento-student and studeid-teacher acceptance

Physical, mental and emotional exhaustion during teaching in order to #igesitd e nt s 6
interest and motivate their active participation

Ti me spent at home for the next dayds teaching prefg
Salary inadequacy to ensure a decent life

Salary inadequacy in corresponding to the difficulty dachands of my job

Social depreciation of the teaching profession

Personal life dissatisfaction (family/health problems, disorders regardingf-suhool
human relations, finaial difficulties etc.)

Lack of specialised knowledge on pedagogy and teaching

Inflexibility of Curricula (restrictions regarding content, pace of knowledgestmession,

task assignment, form of assessment etc.)

| am satisfied with my job when:

12.
13.
14.
15.
16.
17.

18.

19.
20.

21.
22.

23.

24,

25.

| respond effectively to my studendves personal l ear
My students feel free to express different ideas or views opposing mine

| establish strict rules of behaviour and communication from the beginning of the year

I methodically cooperate with parents to i mprove st
Imethodicdl y cooperate with par emdimal attaimentmmpr ove st udent s¢
| am given a free hand in experimentation/ innovations/ implementation of coopeeas\/

experiential learing etc.

| am allowed to individualise teaching, to adapt official cbfei ves t o my studentsd r
potential, skills, inteests, academic level

My colleagues support me emotionally when | face a problem with my students

I and my colleagues share teaching experiences to reduce professional/teaching

differentiations

The Schoohdministration supports me when | face a problem with my students

The School administration supports me when | face personal problems (family/health

problems, financial diftulties, need for leave)

The School admini strationn eocoobubeagees& eak bass s 60 ndsv
support experience stiag

A specialised mentor, consultant or coordinator monitors and intervenes to assist my daily

work

Educational authorities assess reliably and objectively teacher performance

Factor analysis was condedton these variabl@s order to define the factotbat affect
teachersd views on professi oval@eD7260hthd sf acti on or
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KMO measure for sampling adequactablezznd the Bart|
which showed high ststical significance of the statistj¢ (zero p-value) confirmed
that this technique was adequate (Howitt & Cramer, 2014) for the present research.

Table 2
KMO and Bartlett's test of sphericity
KaiserMeyerOlkin Measure of Sampling Adequacy 0.726
Approx. Ch-Square 2619463
Bartlett's Test of Sphericity d.f. 300
Sig. 0.000

The performance oprincipal component analysigom the first eight components,
which had eigenvalues greater than 1, explaB2@84% of the total variance. For this
reason, PCA was employed with Varimax raiati extraction method in eight
componentsTable 3)

Table 3
Factor analysis results

Rotated Component Matrix

Component
Variables 1 2 3 4 5 6 7 8 Comnunalities
[1] 0.563 0.064 0.227 0.042 0.056 0.074 -0.088 0.076 0.397
[2] 0.800 -0.042 0.158 -0.077 0.021 -0.004 -0.006 -0.019 0674
[3] 0758 -0.028 0.241 -0.031 0.108 -0.042 -0.007 0.045 0.650
[4] 0.301 0.107 0.767 0.008 0.016 -0.119 -0.084 0.149 0.734
[5] 0.098 0.039 0.835 0.085 -0.019 -0.085 0.035 -0.001 0.724
[6] 0.047 0.325 -0.152 0.035 -0.281 0.752 0.023 0.028 0.778
[7] 0.028 0.273 -0.276 0.010 -0.186 0.762 -0.063 0.081 0.777
[8] 0.044 0.114 0.072 -0.064 0.621 -0.034 0.114 -0.084 0431
[9] 0.191 -0.001 0.790 -0.078 0.074 -0.053 -0.051 -0.047 0.680
[10] 0.085 -0.111 -0.030 0.074 0.719 -0.1M 0.062 0.115 0570
[11] -0.035 0.047 0.012 0.030 0.576 -0.057 0.585 0.040 0.683
[12] -0.363 0.481 0.015 0.078 -0.017 0.174 0.182 0.155 0457
[13] -0.382 0.457 0.072 0.052 0.274 0.116 0.257 -0.358 0.645
[14] 0.673 0.287 0.033 0.100 0.081 0.104 -0.014 0.157 0.589
[15] -0.073 0.778 0.149 0.048 0.080 0.116 0.070 0.033 0.661
[16] -0.021 0.728 -0.017 0.171 -0.026 0.084 0.108 0.025 0581
[17] -0.123 0.369 0.015 -0.014 0.085 0.007 0.603 0.110 0534
[18] -0.031 0.136 -0.087 0.033 0.152 0.033 0.743 0.057 0.607
[19] -0.027 0.047 -0.047 0.832 -0.011 -0.004 -0.118 0.038 0.713
[20] -0.075 0.129 0.107 0.748 0.245 0.076 0.128 -0.198 0.714
[21] -0.085 0.155 -0.010 0.709 -0.121 0.043 0.027 0.209 0.595
[22] 0.086 0.448 -0.023 0.354 -0.256 0.046 0.176 0.232 0.486
[23] 0.007 0.369 -0.072 0.100 -0.077 -0.075 0.082 0.675 0.625
[24] -0.061 -0.074 0.169 0.023 0.152 0.291 0.089 0.734 0.692
[25] -0.260 -0.182 0.088 0.128 0.345 0.629 0.206 0.121 0.697

10109 9840 8964 7969 7111 7.055 6.129 5.607

*PTVE
*RSSL

Note: Communality or common factor variance: total variance of each variable explal
common factor.*Percentage of total variance explained *Rotation sums of sq
loadings
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Comments on theFactor Analysis Results
The eight main factors pinpointed thetfactor analysis were as follows:

Factor 1: ‘Establishing learning, behaviour and communication rules’. Variables with

Significant Positive Influence [VSPI] betweenthem and withthe Highest Factor

Loadings [HFL]: [1], [2] [3], [14]. According to the reults, strong feelings of

professional dissatisth i on and anxi ety are closely Ilinked
to establish an integrated, clearly defined and accepted set of rules for-stestedient

and studento-teacher behaviour, communicatiand cooperation in a way that ensures

an effective teaching/learning process.

Factor 2: ‘Correspondence to differentiation and personal cooperation with parents
and administration’. [VSPl and HFL]: [12], [13], [15], [16], [22]. Job satisfaction

seemstbe boosted when teachers are in close cont af¢
that they satisfactorily meet students6é aspirat:i

their cognitive, affective, and social advancement, nonetheless in a work settirg wher
teachers are actively supported by the school administration.

Factor 3: ‘Tiredness from in- and out-of-school life’. [VSPI and HFL]: [4], [5], [9].

The participants reported severe feelings of fatigue due ttepohing preparation and
their efforts tomaintain a lively, dynamic teaching process within the classroom,
especially when they had to deal with various problems in their personal life.

Factor 4: ‘Support from colleagues and administration’. [VSPI and HFL]: [19], [20],

[21]. Teachers develop pitive feelings towards their job when their colleagues and the
school administration support them, mainly through experience exchange, whenever
problems arise regarding teactstudent cooperation.

Factor 5: ‘Lack of knowledge and acceptance’. [VSPl and HFL]: [8], [10]. Job
di ssatisfaction seems to be I|inked t

soci etybd

0
profession and o t eachers6 inability to build a strong

specialized knowledge on pedagogy and teaching.

Factor 6: ‘Assessment and financial motivation’. [VSPI and HFL]: [6], [7], [25]. The

participants develop negative feelings regarding their profession due to poor financial

recompense, nevertheless these feelings are reduced when the educational authorities

assess reliablyeacher performance, namelyhen they fairly recognise
professional qualifications and contribution to a successful educational process.

Factor 7: ‘Teaching adaptations and restrictions’. [VSPI and HFL]: [11], [17], [18].

The respondents refied positive professional feelings whenever they are allowed to

implement individualised teaching and freely experiment with alternative teaching
strategies, but those feelings are reduced due to the restrictions of the official Curricula.

Factor 8: ‘Sharing of teaching experiences’. [VSPI and HFL]: [23], [24]. Professional
satisfaction is increased when school administration and supporting educational
services, such as mentors, consultants, or coordinators, provide teachers with feedback
and professionahssistance to boost his/her professional performance, experience and
selfesteem.
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DISCUSSIONAND CONCLUSION

The present study examined Greek secondary educe
factors that contribute to the development of feelings ofgssibnal satisfaction and

about the factors which are considered to be responsible for negative feelings of job
dissatisfaction.According to the results, professional satisfaction seems, as factor 1

implies, to be closely linked to the atmosphere of disw® and order which needs to be

established in the classroom regarding teatdistudent relationships and studémt

student communication and cooperation. Greek teachers, as is true of their counterparts

worldwide (ryer, 2103; Hastings & Bham, 200Barker, Martin, Colmar, & Liem,

2012 , seem to be obsessed by the fear, firstly,
behaviour and, secondly, of producing poor academic outcomes as a result of classroom

malfunctioning. To avoid such undesirable conseqgeenGreek teachers are reported to

expend ample time and energy in their efforts to establish an effective and well

functioning classroom setting and avert disintegrating processes and beha¥@miirs (

& Fotopoulou, 2011Kokkinos, 2007. Thus, as a corguence, professional buomit

and dissatisfaction are produceaéb, DarlingHammond, & Luczak, 2005

International research has already convincingly shown, as already mentioned in the
Introduction section of the present study, how important effectil@ssroom
management is if high academic, affectamed social outcomes have to be produced
during the teaching/learning process. Given, however, the fact that Greek teachers work
in a highly bureaucratic educational system where behaviour rules still avatk
discipline is highly regardedGeorgiadis, 2007; Koutrouba, 2012ne would expect
relevant fears of the Greek teachers to be rather moderate and professional satisfaction
to be more easily experienced in everydaglass routine. When, factor liiglated to

factor 3, one could rather plausibly conclude thatsdhool fatigue and job
dissatisfaction are aggravated due to -afgchool personal problems and the
subsequent feelings of physicaiental and emotional tiredness they produ€iagsen

& Chiu, 2010; Robbins & Judge, 2015However, when factors 1 and 3 are jointly
examined with factors 7 and 2, a new aspect of teacher professional dissatisfaction is
revealed; Greek teachers, like their international countergdastiogs & Bham, 2003;
Rhodes, Nevill, & Allan, 2004, seem to be professionally dissatisfied due to theass

6di sor der 6whéndver they &yme imgeenent alternative teaching strategies,

to boost experiential learning, to adapt their teaching to tHwidualized leaning
needsof their students, to overcome restrictions of inflexible Curricula, to take the
initiative in broadening official educational objective€ligphotouMenon &
AthanasouleReppa, 2011lfanti & Fotopoulou, 2011 In other words, Greek teachers
sean to feel unprepared to move from the legjablished reality of a welinown,

secure and traditional frontal teaching to the development of a more complicated,
collaborative and less controllable learning setting within their classroom. It is rather
interesting to note that Greek teacheeem to feel dissatisfied when they are not given a
free hand to adapt, experiment, individualizéowever when they are given such
opportunities, they, also, report feelings of dissatisfaction due to a loosening of
classroom management and control which derives from such alternative
teaching/learning attitudes and procedures.
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To mitigate contradictory feelings and contribute to increasing job satisfaction for

teachers whose professional smdteem is tightly linked toeffective classroom
management, a redefinition-foufncadli @asnd rmgdm sE&marsa g eol
be necessary. Greek teachers, as well as their international counteRudniéné &

Judge, 2015Yegas & Umansky, 20Q5need to be convinced thattheor der 6 i n their
classrooms is not actually undermined when students talk freely to eachwbtmer

conducting the cooperative task assigned, nor does the teaching process fail when they

do not have everything that happens in the classroom under coristantontrol

(Koutrouba & Christopoulos, 2015). In fact, the implementation of ncoperative

teaching strategieand te utilization of projecbased learning, experiential learning,

crosscurricular thematic approaches to modern leaning subjdet®and open

classrooms, flexible and changeable teaching approaches (OECD Pa@kéy, Martin,

Colmar, & Liem, 2012 They, also, demand teachers who continually adapt their

supervisory and support role to the individualized and unpredictable expectations and

needs of their studentsf studentsvho work now individually and then cooperatively,

who have to communicate orally or-tne with others, who have to get up from their
desksandconduct guided research on the web or visit the librahgse students ha

also tointerview people or express their feelings and views not in the conventional way

of a written essay but in various artistic, aesthetic ways which a language teacher or a
mathematician is not acquainted with (Koutrouba, 2012;nd qvi st r,0Nor d& nge
From this point of view, factor 5 reflects Grece
specialized knowledge on education and teaching, which is expected to increase feelings

of professional satisfactiom\{(eiqi, 2007)

The demographic data of tharesent research confirm that, for the overwhelming
majority of the participants, further studies on teaching are poor eexistent. Greek
teachers are reported to be well educated as regards the academic cognitive domain of
their discipline, but haveqgor qualifications regarding educatipar se. Namely they

lack sufficient knowledge on how to help their students actively, productively and
effectively learn. Factor 5, also, reveals that when teachers experience job
dissatisfaction due to their inabylito build an educationally strong professional profile,

at the same time they feel that their profession is socially underestirdaiethylas &
Papanastasiou, 2006Given the fact that for Greek students and parents an integrated
and weltfounded educatin constitutes a sine qua non, powerful means for social
advancement in a highly competitive job market, teachers seem to feel unable to respond
to seemingly conflicting social expectatioridafgreaves, 2003 on the one hand they

are expected to providehdir studentswith huge amounts of massive academic
knowledge, while, on the other hand, they are asked to help students attain affective and
social objectives during alternative teaching procedures and learning activities which
need time, freedom, initiake, inventiveness and creativity to be carried @toéber &
Rennert, 2008

Failing to meet both contradictory expectations, many Greek teachers tend to focus only
on one of them, feeling unabl ®theybecome et their st
aneasy target for bitter criticism by parents and students who demand their teacher to be
an uncontested authority, a flexible educator and a helpful assistant or friend as well
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(Mo Pazzagl i a,Sa#&é& Mitosili,c2008). It, is, tAu8, Xabher lavious

that, if feelings of professional satisfaction are to be increased and feelings of job
dissatisfaction are to be reduced, undergraduate students in the Universities must be well
trained with alternative teaching strategies which they are expectepltament in real
classroom situations. In fact, building confident professionals entwedevelopment

of positive feelings towards the teaching profession, as long as siigett Curricula

adapt their demands to the real potentials of teachersstadeénts RParker, Martin,
Colmar, & Liem, 2012Rhodes, Nevill, & Allan, 2004 Moreover, factors 4 and 8 of

the present study imply that feelings of professional satisfaction can be further increased
when the school administration and supporting educatiearvices provide teachers

with feedback and professional assistarfdethe same time, teachers seem to feel safer
when they exchange experiences with their colleagues, especially those they have
friendly relationships withHoy, Sweetland, & Smith, 2@)Klassen & Tze, 2014;am

& Yan, 2011).

Creating a professional environment of acceptance and support, where teachers do not

act as neglected individuals, buhere they cooperate with supportive colleagues (and

wi th their st udeimplisspancaserassistéddy experss, conatitutesoar 2

real challenge for educational polioyakers Eryer, 2013. Teacherseem to be more

willing to experiment and O6jeopardised their pr.
when they professionally adh educational settings where an apparent consensus

between colleagues, administration, parents, educational and assistance services

encourage experimentation, adaptation, differentiation, initiative or creativity. However,

piecemeal innovative procedurgzoposed by inflexible Curricula, or accidental

cooperation between more traditional and more innovative teachers, or temporary

orientations of school administration towards innovations seem rather to increase
teachersd feel i ngstom(Roblpns & Judge, 20)BTakmd, alsh,i ssat i sf ac
factor 6 into account, one can conclude that, although teachers feel poorly recompensed

as regards their salary in comparison with their social contribution, they counterbalance

relevant negative feelings with gitive ones derived from the acceptance, recognition

and appreciation of the educational authorities; they report their desire to be assessed

fairly on the basis of their qualifications and of their contribution to the attainment to

educational objectivesHowever, this assessment is accepted providingtly, that

objectives are clearly defined, officially supported and, secondly, that the teachers are

provided with relevant training on how to effectively achieve these objectives.

The present study hadrse obvious restrictions; it was based on indirect measures of
evidence, namely surveys, without overcoming possible biases and problems deriving
from singlemethod and singlebserver studies. In a future study, triangulation as a
method of crosshecking data from multiple sources, such as interviews and
observations, will provide the researchers with more accurate data and conclusions
deriving from more than one standpoint.

Despite restrictions, however, the messtudy has shown that, despite the latlan
integrated scientific definition of teacher job satisfaction and dissatisfaction, the sources
and the factors that produce relevant positive and negative feelings in teachers are
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traceable and addressablerofessional satisfaction can be furtheresgthenedif
education policymakers, teacher communities, school administrations and supporting
services collaborate to establish a learning environment where every teacher is not
isolatedor abandoned but, on the contrary, is a highly qualified;cealfident member

of a professional and social community which deeply respects education and invests in it
in the long run.
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