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Figure 3. The Components of the Malaysian Teacher Standards

Table 1. Aspects of Malaysian Teacher Standards and Requirement

Standard

Description

Standard 1: Teacher Training
Professionalism Value

Standard 2: Knowledge and Understanding

Standard 3: Learning and Learning Skills

Requirement 1: Eligibility and Candidate
Recruitment Procedure Program
Requirement 2: Training, Assessment and
Assessment

Requirement 3: Collaboration

Requirement 4: Infrastructure and
Infostructure

Requirement 5: Quality Assurance

This standard details the competence of professionalism value
training based on the self-domain, profession and social, which
should be in a teacher.

This standard details the competence of science and
understanding on subjects of specialization, science education,
curriculum and co-curriculum that a teacher should have.

This standard details the competence of teaching and learning
skills that should be mastered a teacher.

This requirement details the terms and criteria and procedures
for recruitment of candidate training programs.

This requirement details training programs, monitoring systems,
and assessments and assessments.

This requirement details the collaboration between the agency
and institutional training institutes with the parties schools, local
and foreign higher educational institutions, non-governmental
organizations and other institutions which can further strengthen
teacher training.

This requirement details the teaching and learning infrastructure,
information and communication for optimizing the efficiency and
effectiveness of training programs.

This requirement details all aspects of planning and implementation
of policies, strategies, procedures and activities to create
confidence that the quality of training is always maintained and
enhanced continuous.

1: Entry-level qualifications to a teaching Collaboration; Requirement 4: Infrastructure
training programme; Requirement 2: Training, and Infostructure; and Requirement 5: Quality
Assessment, and Evaluation; Requirement 3: Assurance.
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The details of the standard and the
requirements outlined are very important to
ensure that the training program implemented
will produce teachers who are competent,
creative, innovative, and skilled. The standard
and requirement covers the three aspects as in
Table 1.

Figure 4 shows the Malaysian Teacher
Standards. Letter G represents the teachers, whom
Malaysia requires to have high competence in the
practical aspect of teaching professional values
(Standard 1), knowledge and understanding
(Standard 2), and teaching and learning skills
(Standard 3). The three overlapping circles
represent all three standards, which means that
the three aspects of competence that teachers
must master are interrelated and integrated. The
large circle that encapsulates the requirements
represents the basic set of Standards and
Requirements, namely the National Mission,
National Education  Philosophy, Teacher
Education Philosophy, Teaching Professional
Conduct and Work Ethics of the Malaysia
Ministry of Education. The globe in the middle
of the Standards circle refers to the world-class
quality teachers who have the responsibility of
developing first-class-minded human capital, i.e.
students who master the knowledge and high
skills, uphold the nation’s cultural values, have
the spirit of complete patriotism, and have high
competence and credibility.

Figure 4. The Malaysian Teacher Standards
Model

In the Malaysian context, a debate by
Saedah & Sani (2012) regarding the implications
of Malaysia’s lack of competency standards
in the education field will relate to service

problems, occupational stress, role conflict, role
ambiguity, the absence of a social support system
from the principal and colleagues (which has
caused many teachers to resign or retire early),
and burnout among teachers. This situation has
affected the quality of our national education.
In 2013, after KPM set a target for general
teacher competence, the problems researchers
discussed are still happening among teachers.
Clearly, the education system needs a detailed
study to be done regarding teacher competence,
not just in general, but according to their
respective subjects or areas of teaching. Such a
detailed study must include geography teachers’
competence in the two basic areas of geography,
namely physical geography and human
geography, which pre-university level teachers
should master, in line with the development of
geography which is a non-static knowledge.
The knowledge in geography teaching involves
teaching knowledge, curriculum knowledge,
knowledge organisation, and geography teaching
approaches that are necessary for geography
teachers (Karademir, 2016). Thus, the evaluation
of teacher competence is important to ensure
that teachers have guidance that can lead them in
determining their competence level.

METHOD

We used a qualitative approach in this
study to meet the requirements of a detailed
data collection on behaviour and interaction
(Smith, 2004) and we did not manipulate the
environment nor the experience (McMillan &
Schumacher, 1989). In this study, we modified
the observation method involving components
of SKPM (Ministry of Education Malaysia,
2009) and we used Standard 4: Learning and
Facilitation (School) to obtain the study data.
In the observation session, we sought out three
teachers for each school who had more than 10
years of experience teaching Form Six geography
and who were working in the Batang Padang
district, and in the Perak and Hulu Selangor
district, Malaysia.

Observation is a method of observing,
taking notes and recording the events and
behaviours in the field studied. The validity of
the observation form involves three qualitative
experts to confirm this observation form. Even
though the researcher is observing the behaviour
of the subjects, the researcher does not influence
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the study participants to behave in a certain way.
With such internalisation, the researcher will have
an actual perception of the information collected
(Konting, 2000). In this study, the researchers
observed the respondents’ teaching and learning
sessions in the classroom to obtain information
on the geography teachers’ competence in the
Malaysian Teacher Standards components.
Researchers carried out the evaluation during the
entire period of the PdP based on the checklist
provided earlier. The observation in this study
was based on items that were built earlier. The
constructed observation items comprised the
items acquired and modified from Standard
4: Learning and Facilitation (School). The
items included five aspects, namely practical
knowledge, subject-content knowledge,
pedagogical content knowledge, pedagogical
technology knowledge and teachers’ teaching of
professional behaviours and values (Appendix).

FINDINGS AND DISCUSSION

We will discuss here the findings and
discussion of the study in the five aspects:
practical knowledge, subject-content knowledge,
pedagogical content knowledge, pedagogical
technology knowledge and teachers’ teaching of
professional behaviours and values. All aspects
were the items obtained and modified from
Standard 4: Learning and Facilitation (school),
which included those just mentioned plus student
feedback.
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Findings
Teaching Practical Knowledge

In the aspect of teaching practical
knowledge, a teacher should guide the students
by providing demonstration of mastering
the lessons’ content, concepts, and facts
related to the lesson, providing guidance and
demonstration on mastering the skills in learning
activities, guiding students on decision making
and problem solving in the learning activities,
guiding students in utilising or making use of the
educational resources with regard to the lesson
and connecting the lesson content with the topic,
unit, theme, value, skill, or other subjects in
the learning activities. We based the evaluation
scoring on the Quality Level (TK) Rubric
observation instrument in the Appendix. Two
observers each provided observation scoring
for Teacher 1, Teacher 2, and Teacher 3. The
observers gave different evaluation marks for
each of the three teachers in the area of teaching
practical knowledge. However, the marks
were between three and four for implementing
the action according to the needs/levels of
the students’ ability, correctly and accurately,
prudently and earnestly (Table 2).

Subject-content knowledge

As for the aspect of subject-content
knowledge, teachers control the learning process
by managing the planned lesson content/learning
scope, managing the PdPc time in accordance
with the learning activities, and providing

Table 2. Teachers’ Scores for Teachers’ Teaching Practical Knowledge

Score

Teacher
Observer 1 Observer 2

Note

Teacher 1 4 3

Actions are implemented:

i. based on the needs/various levels of student ability.
ii. correctly and accurately.

iii. prudently.

iv. earnestly.

Teacher 2 4 4

Actions are implemented:

i. based on the needs/various levels of student ability.
ii. correctly and accurately.

iii. prudently.

iv. earnestly.

Teacher 3 3 3

Implementedfor any three (3) actions:

i. based on the needs/various levels of student ability.
ii. correctly and accurately.

iii. prudently.

iv. earnestly.
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Table 3. Teachers’ Scores for Teachers’ Subject-Content Knowledge

Score

Teacher
Observer1  Observer 2

Note

Teacher 1 4 3

Actions are implemented:

i. by meeting the lesson objectives.

ii. according to the different levels of student ability/
differentiated learning.

iii. continuously in PdPc.

Teacher 2 4 4

Actions are implemented:

i. by meeting the lesson objectives.

ii. according to the different levels of student ability/
differentiated learning.

iii. continuously in PdPc.

Teacher 3 3 3

Implemented for any (i) and (ii) actions or (i) and (iii) actions.

Table 4. Teachers’ Scores for Teachers’ Pedagogical Content Knowledge

Score

Teacher
Observer 1 Observer 2

Note

Teacher 1 4 3

Actions are implemented:

i. by meeting the lesson objectives.

ii. according to the different levels of student ability/
differentiated learning.

iii. continuously in PdPc.

Teacher 2 4 4

Actions are implemented:

i. by meeting the lesson objectives.

ii. according to the different levels of student ability/
differentiated learning.

iii. continuously in PdPc.

Teacher 3 3 3

Implemented for any (i) and (ii) actions or (i) and (iii) actions.

opportunities for students’ active participation.
Table 3 shows that all three teachers have
different evaluation scores for subject-content
knowledge, with the score values of three and
four for implementing actions according to the
learning objectives, according to various levels
of student ability/differentiated learning and
continuity in the PdPc.

Pedagogical Content Knowledge

In the aspect of pedagogical content
knowledge, teachers control the learning
environment by  monitoring  students’
communication in PdPc, monitoring students’
behaviour in PdPc, organising student rankings
and creating a fun learning environment. Table
4 shows the scores of all three teachers with
different evaluation marks for pedagogical
content knowledge, with the scores of three and
four for implementing actions prudently, and
comprehensively and continuously including

all students in PdPc, based on the learning
activities.

Pedagogical Technology Knowledge

In terms of pedagogical technology
knowledge, teachers plan a PdPc implementation
by preparing an RPH containing measurable
objectives and appropriate learning activities,
determining the assessment methods in PdPc and
providing Teaching Aid Tools (ABM)/Teaching
Aid Materials (BBM)/Learning Aid Materials
(BBB)/Information and Communication
Technology (TMK). Table 5 shows the scores of
all three teachers with different evaluation marks
for pedagogical technology knowledge, with the
scores three and four for implementing an action
according to the various levels of student ability,
within the time allocated and in compliance with
the curriculum/instructional standards in effect.
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Table 5. Teachers’ Scores for Pedagogical Technology Knowledge

Score
Teacher Note
Observer 1 Observer 2
Teacher 1 4 3 Actions are implemented:
i. according to the various levels of student ability.
ii. according to the specified time limit.
iii. by adhering to the curriculum/instructional standards in
effect.
Teacher 2 4 3 Implemented for any (i) and (ii) actions or (i) and (iii) actions.
Teacher 3 3 4 Actions are implemented:

i. according to the various levels of student ability.

ii. according to the specified time limit.

iii. by adhering to the curriculum/instructional standards in
effect.

Table 6. Teachers’ Scores for Teachers’ Teaching Professional Behaviours and Values

Score

Teacher

Observer 1 Observer 2

Note

Teacher 1 3 3
Teacher 2 4 4

Teacher 3 4 4

Implemented for any (i) and (ii) actions or (i) and (iii) actions.

Actions are implemented:

i. with the involvement of 90% to 100% of students for action
(1), (i1) and (iii) and the involvement of over 50% of students
for action (iv), (v), (vi) and (vii).

ii. in line with the objectives of the lesson.

iii. confidently.

iv. prudently/respectfully towards each other/earnestly.

Actions are implemented:

i. with the involvement of 90% to 100% of students for action
(1), (i1) and (iii) and the involvement of over 50% of students
for action (iv), (v), (vi) and (vii).

ii. in line with the objectives of the lesson.

iii. confidently.

iv. prudently/respectfully towards each other/earnestly.

Teachers’ Teaching of Professional Behaviour
and Values

As for the aspect of teachers’ teaching
professional behaviours and values, teachers
encourage students’ emotions in carrying
out learning activities by giving praise and
encouragement towards positive behaviours,
showing appreciation for good works/ideas,
giving confidence in asking questions/responding
and being concerned about students’ needs. Table
6 shows the scores of all three teachers with
different evaluation marks of teachers’ teaching
professional behaviour and values with three
scores for Teacher 1 and four each for Teachers
2 and 3. The observers evaluated the teachers
during the time when the teachers were prudently
carrying out an action, comprehensively and
continuously/consistently including all students.

Student Feedback

As for the aspect of student feedback,
students are involved in the learning process by
responding to the lesson content, communicating
when carrying out the learning activities, carrying
outlearning activities collaboratively, responding
that leads to critical and creative thinking related
to the lesson content, asking questions related
to the lesson content, associating lesson content
with student life/local/global issues and making
decisions/solving problems related to the
learning activities. Table 7 shows the different
scores of student feedback on teachers’ teaching.
In general, the students who were 18 and 19
years of age gave good feedback on the lesson of
these teachers due to the maturity level.
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Table 7. Teachers’ Scores for Student Feedback

Score

Teacher

Observer 1 Observer 2

Note

Actions are implemented:
i. with the involvement of 90% to 100% of students for action
(1), (i1) and (iii) and the involvement of over 50% of students

Teacher 1 3 4

for action (iv), (v), (vi) and (vii).

ii. in line with the objectives of the lesson.
iii. confidently.
iv. prudently/respectfully towards each other/earnestly.).

Actions are implemented:
1. with the involvement of 90% to 100% of students for action
(1), (i1) and (iii) and the involvement of over 50% of students

Teacher 2 4 4

for action (iv), (v), (vi) and (vii).

ii. in line with the objectives of the lesson.
iii. confidently.
iv. prudently/respectfully towards each other/earnestly..

Actions are implemented:
1. with the involvement of 70% to 89% of the students for

Teacher 3 4 3

action (i), (ii) and (iii) and the involvement of more than 25%

to 49% of the students for action (iv), (v), (vi) and (vii).
ii. by fulfilling at least two (2) of item (ii), (iii) or (iv).

Furthermore, the observation results show
that teachers using BBM, such as presentation
with mahjong paper managed to gain students’
attention and simultaneously make them
interested in the teaching content.

Discussions
Teaching Practical Knowledge

The observers gave different evaluation
marks for each of the three teachers in the area
of teaching practical knowledge. However,
the marks were between three and four for
implementing the action according to the needs/
levels of the students’ ability, correctly and
accurately, prudently and earnestly. This is in
line with the opinion of Nur Soleha (2012)
who associated teacher professional standards
with competence in some aspects, such as
planning lessons that can ensure high levels of
student achievement and maintaining a learning
environment that can contribute to effective
delivery of information. Therefore, we conclude
that the teachers involved in this observation
session successfully created an effective teaching
strategy when in the classroom or workshop
(Yahaya, Hashim & Azizuddin, 2006).

Subject-content knowledge
Finding shows that all three teachers have
different evaluation scores for subject-content

knowledge, with the score values of three and
four for implementing actions according to
the learning objectives, according to various
levels of student ability/differentiated learning
and continuity in the PdPc. This is because the
mastery of subject-content knowledge is an
important element that every teacher needs to
have. This mastery includes an understanding
of the concepts, theories, ideas, organisational
framework as well as the appropriate approaches
and practices (Shulman, 1986). When a teacher
completes and effectively delivers subject-
content knowledge, they are ensuring student
learning in the classroom (Kasim & Tamuri,
2010).

Pedagogical Content Knowledge

Findings shows the scores of all three
teachers with different evaluation marks for
pedagogical content knowledge, with the scores
of three and four for implementing actions
prudently, and comprehensively and continuously
including all students in PdPc, based on the
learning activities. This is because pedagogical
knowledge requires cognitive understanding,
social, learning-theory development, and
methods to apply it among students in the
classroom. Pedagogical content knowledge
includes  teaching, learning, curriculum,
evaluation, and reports (Koehler,Mishra,& Cain,
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2013). Furthermore, this finding is also in line
with Mohammad Rusdi’s (2017) opinion when
he described pedagogical content knowledge as a
particular knowledge for teachers to as teachers’
understanding on the subject content is different
from that of field experts. The teachers in this
study managed to apply the teaching methods,
which include inductive and deductive methods,
and teaching approaches using various methods
such as conceptual comparison and contextual
teaching with subject pedagogical knowledge
(Kasim & Tamuri, 2010).

Pedagogical Technology Knowledge

The results of this study indicate that
teachers involved in this study understand the
relationship between teaching and learning,
including the ways in which they are changing
in line with the development of technology
(Koehler, et al., 2013). The observation in this
study showed that two out of three teachers used
computers and LCD projectors in PdPc sessions.
However, a whiteboard was placed at the front of
the classroom and was controlled by the teacher
to add information from the slides displayed
through the computer. This means that teachers
should be creative and thinking out of the box in
order to use the technology and then apply the
technology in the teaching and learning sessions
(Koehler, et al., 2013).

Teachers’ Teaching of Professional Behaviour
and Values

The results indicate that two teachers
involved were able to control emotions, timely
and to carry out actions prudently in line with
the category of teachers’ teaching professional
behaviours and values. In Abdul Shukor’s
(2005) study, Shukor listed 12 characteristics
of a students’ favourite teacher, which included
diversifying the teaching and learning methods
to attract students, and teachers who are always
prepared before entering the classroom or
workshop. Teaching can be done more effectively
when teachers are better prepared, in fact, time
will not be wasted because teachers are ready
to teach the subject content and deliver it to the
students (Che Ghani, Mohd Zaini & Nur Faeeza,
2018). In addition, the findings also showed that
teachers retain high standards of professionalism
when communicating with students while
displaying behaviours that are appropriate in
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their professions such as maintaining their
dignity and credibility.

CONCLUSION

Overall, the observation findings
demonstrated that each teacher scored differently.
The scores were between three and four for
practical knowledge, subject-content knowledge,
pedagogical content knowledge, pedagogical
technology knowledge, teachers’ attitude and
teaching of professional behaviours and values.
Teachers’ pedagogical technology knowledge
needs improvement as two out of three teachers
were still using BBM such as mahjong paper
and marker rather than using more modern
technology, such as computers, due to the lack of
infrastructure provided by the schools. However,
student feedback showed that the students were
active in PdPc sessions due to the maturity age
factor of 18 years old and 19 years old. Therefore
teacher will need to work through the standards
and begin to reflect and critique their own
practices from different perspectives. They must
begin to make appropriate changes and decision
for the training of their students.

In conclusion, the competence of Form
Six geography teachers has successfully
achieved the Malaysian Education Quality
Standards (SKPM) but there are components
that need improvement, such as pedagogical
technology knowledge. In addition, we would
recommend a more detailed study involving
the participation of prospective teachers, less
experienced teachers and experienced teachers
for future studies to address the problems in
terms of teacher competence based on different
years of experience and to develop action plans
to be presented to certain parties.
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Appendix

An Observation Instrument according to Theme, Action Level and Quality Level Rubric

Theme Level of Action (TT) Quality Level (TK) Rubric
Actions are implemented:
1. according to the various levels of student ability.
Tea?hers plan th{c) PdPc ii. according to the specified time limit.

Pedagogical i%ﬁ;ﬁgﬁ?}?tlﬁ)ﬁl{ z\;ith iii. by adhering to the curriculum/instructional
Content measurable objectives stan.dards mn .effect. o
Knowledge / and appropriate learning Actions are implemented by taking into account
Pedagogical activities. item (i) and (ii) or item (i) and (iii).
Technology ii. determining the Actions are implemented by taking into account
Knowledge assessment method in PdPc. item (ii) and (iii).

iii. preparing ABM/BBM/
BBB/TMK

Actions are implemented by taking into account any
one (1) of the above items.

Not taking into account any of the above items.

Teachers control the

learning process by:

i. managing the lesson
Subject Content ~ content/learning scope

Knowledge / planned.

Pedagogical ii. managingPdPc time
Content in line with the learning
Knowledge activities.

iii. providing active
participation opportunities
for students.

Actions are implemented:

1. by meeting the lesson objectives.

ii. according to the different levels of student
ability/differentiated learning.

iil. continuously in PdPc.

Actions are implemented by taking into account
item (i) and (ii) or item (i) and (iii).

Actions are implemented by taking into account
item (ii) and (iii).

Actions are implemented by taking into account any
one (1) of the above items.

Not taking into account any of the above items.

Teachers control the
learning environment by:
i. monitoring students’
communication in PdPc

Actions are implemented:

i. prudently/accordingly.

ii. comprehensively involving all students.

iil. continuously in PdPc/according to the needs of
learning activities.

g%?ﬁgﬁtglcal ii. monitoring students’ Actions are implemented by taking into account
Knowledge behaviours in PdPc item (i) and (ii) or item (i) and (iii).
& iii. arranging students’ Actions are implemented by taking into account
position. . item (ii) and (iii).
1v. creating a fun learning Actions are implemented by taking into account any
environment. one (1) of the above items.
Not taking into account any of the above items.
Teachers guide students by: Actions are implemented:
i providing guidance/ i. based on the needs/various levels of student
demonstration/guidance on abilit
the lesson content/concept/ i ¢ OIYr'eCﬂ and accuratel
facts related to the lesson. i prud en%]l Y
ii. providing guidance/ iv. earnestl Y-
demonstration/guidance ‘ Y
on mastering the skills in Actions are implemented by taking into account any
learning activities. of the three (3) of the above items.
) iii. guiding students on Actions are implemented by taking into account any
Subject decision making and of the two (2) of the above items.
Content problem solving in the Actions are implemented by taking into account an
Knowledge learning activities. P Yy g Y

iv. guiding students on
utilising/making use of the
educational resources with
regard to the lesson.

v. associating/crossing/
connecting the lesson
content with the topic/unit/
theme/value/skill/other
subjects in the learning
activities.

one (1) of the above items.

Not taking into account any of the above items.
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Teachers encourage
students’ minds in
implementing learning
activities by:

i. stimulating the students
to communicate.

ii. stimulating the students
to collaborate in learning
activities.

iii. asking questions that
lead to critical and creative

Actions are implemented:

i. based on the lesson objectives.

ii. according to the various levels of student ability.
iil. continuously/consistently.

Actions are implemented by taking into account
item (i) and (ii) or item (i) and (iii).

Actions are implemented by taking into account
item (ii) and (iii).

Actions are implemented by taking into account any

¥each¢rs’ thinking, one (1) of the above items.
eaching . X .
Professionalism .- asking questions/
Values creating situations that lead
to decision making and
problem solving.
v. creating opportunities for
the students to lead.
vi. encouraging the students Not taking into account any of the above items.
to ask questions with regard
to lesson content.
vii. encouraging the
students to acquire
knowledge and skills
independently.
Teachers encourage Actions are implemented:
students’ emotions in i. prudently.
implementing learning ii. comprehensively involving all students.
activities by: iii. continuously/consistently.
i. giving praises/
Teachers’ encouragement to positive Actions are implemented by taking into account
Teaching behaviours. item (1) and (ii) or item (1) and (iii).
Professionalism ii. rewarding the good Actions are implemented by taking into account
Values work/ideas item (ii) and (iii).
iii. providing confidence . . o
in asking questions/giving Actions are implemented by taking into account any
responses. one (1) of the above items.
iv. being concerned about . .
students’ needs. Not taking into account any of the above items.
. Actions are implemented:
Teachers implement i. based on the lesson objectives
assessments by: ii. according to the assessment implementation
1. using various assessment standards/instructions in effect
methods in PdPe. iii. comprehensively in terms of adequacy, coverage
1L qaxl‘lrylng out recovery/ and covering all students
Pedagogical ;1(111;2 ment activities in iv. continuously/consistently/promptly.
Content L . . . L
Knowledge iii. providing exercise/ Actions are implemented by taking into account any

assignment with regard to
the lesson.

iv. makingPdPc reflection.
v. reviewing/evaluating
work/activity/exercise/
assignment.

of the three (3) of the above items.

Actions are implemented by taking into account any
of the two (2) of the above items.

Actions are implemented by taking into account any
one (1) of the above items.

Not taking into account any of the above items.
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Students are involved in the
learning process by:

i. responding to the lesson
content.

ii. communicating in
carrying out the learning
activities.

iii. implementing the
learning activities
collaboratively.

iv. responding in the way
of critical and creative
thinking with regard to the
lesson content.

v. asking questions
regarding the lesson
content.

vi. associating the lesson
content with the student
life/local/global issues.
vii. making decision/
solving problems with
regard to the learning
activities.

Students’
Feedback

0

Actions are implemented:

1. with the involvement of 90% to 100% of students
for action (i), (ii) and (iii) and the involvement of
over 50% of students for action (iv), (v), (vi) and
(vii).

ii. in line with the objectives of the lesson.

iii. confidently.

iv. prudently/respectfully towards each other/
earnestly.

Actions are implemented:

i. with the involvement of 70% to 89% of the
students for action (i), (ii) and (iii) and the
involvement of more than 25% to 49% of the
students for action (iv), (v), (vi) and (vii).

ii. by fulfilling at least two (2) of item (ii), (iii) or
@iv).

Actions are implemented:

i. with the involvement of 40% to 69% of students
for action (i), (ii) and (iii) and the involvement of
10% to 24% of students for action (iv), (v), (vi) and
(vii).

ii. by fulfilling at least one (1) of item (ii), (iii) or
@iv).

Actions are implemented:

i. with the involvement of 1% to 39% of students
for action (i), (ii) and (iii) and the involvement of
less than 10% of students for action (iv), (v), (vi)
and (vii).

ii. by fulfilling at least one (1) of item (ii), (iii) or
@iv).

Not fulfilling any of the above items.

Source: Modified from the Assessment of Malaysian Teacher Standards, Ministry of Education Malaysia, 2009
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